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Background: Children with Asperger syndrome and high-functioning autism have a tendency to face rejection from peers due to their inability to sustain appropriate social interactions. Previously, attempts have been made to teach compliment giving behaviour to children within this population, however, it has been done in the context of teaching multiple social skills simultaneously (e.g., conversational or play skills). Addressing fewer social skill behaviours at a time could result in greater success for the targeted behaviours (Kamps et al., 1992).Video modeling has been demonstrated as an effective tool for teaching social skills to children with autism (e.g., Charlop & Milstein, 1989; Charlop-Christy & Daneshvar, 2003). Few studies have looked at video modeling in isolation for producing changes in behaviour. That is, in most cases video modeling has been accompanied by other procedures such as reinforcement, instructions, prompts etc. In the initial study of this two experiment series the participants were told “If you emit x number of compliments you will receive a reward.” Upon fading out this rule and reinforcement contingency for compliment giving initiations, the behaviour ceased, indicating that the behaviour may have been occurring in response to the instructors rules and prompts, rather than as a response to the social interaction opportunity itself (e.g., “You have given 2 compliments you need to give 2 more to get your reward.”)This study was a follow-up to the first experiment and looked at teaching children to respond to and initiate compliments in social interactions in the absence of ongoing supervision from the teacher. Self-management was investigated in pace of the verbal rule/contract introduced in the first experiment. 
Method: Three children participated in this experiment. Roger was a 5 year 9-month old boy with a diagnosis of Asperger syndrome. Abby was a 4-year 1-month-old girl with a diagnosis of autism. Alex was a 5 year 9-month-old boy with a diagnosis of Asperger syndrome. A questionnaire was given to the parents and teachers of both children prior to beginning the study. The questionnaire focused on rating the social skills and peer relationships of the children as well as their experiences with compliment-giving behaviour. Parents were given a preference assessment form in their pre-study questionnaires in order to assist in identifying stimuli that may have been likely to produce meaningful compliment giving behaviours. A pre- and post-tests were given to all participants to assess their ability to give compliments and their understanding of compliment-giving behaviour.
A multiple-baseline across participants design was used and each child was exposed to a baseline, a video modeling phase, followed by a self-management teaching phase, a self-management phase, and finally, a generalization of response compliments phase. In the self-management teaching phase children were first taught to watch the video model in the same way as the video modeling phase was carried out. After viewing the video the child was prompted to put on their self-management recording device (2 children used a wrist counter and the third used a pen and laminated checklist). The rule was stated “When I make two compliments, I get a prize.” In the second step of this phase the procedure was carried out in the child’s classroom environment. Mastery of this phase required that the child complete two sessions of giving two compliments without requiring staff models, although verbal prompts and reminders to give compliments were still permitted. In the third phase, self-management, prompts were faded in two stages: If 2 minutes had passed and no compliments were made the child was prompted to make a compliment. This occurred again at 4 minutes. No staff model was provided during this phase. In the second stage prompting occurred only one time for the first or second prompt but not for both. 
Generalization of response compliments was assessed in a different environment on days that self-management training did not occur. Staff recorded compliment-giving responses to peer statements for two of the participants, Abby and Alex, as Roger’s availability prohibited consistent data collection. 

Results: Roger and Alex began responding to other’s statements on average 2 times per 15 minute observation interval during the video modeling phase of the study. Abby did so an average of 1.75 times per 15 minute observation periods. During this phase, however, none of the participants initiated compliment-giving behaviours, they only responded to other people’s statements. All three participants emitted an average of 2.0 initiations during the self-management teaching phase. In the self-management phase Roger emitted an average of 1.67 initiations and Abby and Alex both emitted an average of 2.0 initiations per session. In the generalization sessions Abby emitted an average of 1.75 and Alex 1.5 compliment-giving responses. 
Discussion: All three children acquired the skill of compliment giving responses following the video modeling training sessions. None of the children performed independent compliment giving behaviours during or following these training sessions alone. Alex and Abby generalized these compliment giving responses to novel settings on non-training days. This may have been the result of the ongoing training in the self-management phases, not the sole success of the video modeling. In any case, generalization occurred to the natural environment across settings and days. The procedure also produced rapid learning of compliment giving responses (i.e., within three sessions for all three participants). Interesting observations about stimulus control of these compliment giving behaviours included that Roger would make initiations while looking at his recording device (watch on his wrist) and that his compliments did not correspond with preferences identified by his parent(s) in the pre-training questionnaire. Alex on the other hand was more selective in seeking out preferred stimuli in the environment before issuing a compliment. Abby was observed to initiate 50% of her compliments with adults as opposed to peers indicating that further consideration should be given in future research to specifying explicitly that compliments should be made to peers  only (i.e., the target of the intervention). Study limitations and future research directions are discussed in detail in the general discussion sections of the paper.
