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Background: 
Children with developmental disabilities need opportunities to interact with, and learn from, their typically developing peers to achieve the positive benefits of social inclusion.  Therefore, it is important that educators and practitioners develop new strategies and approaches to facilitate and support the inclusion of preschool children with disabilities in general educational settings. Peer’s can play an important role in aiding, facilitating and encouraging social interactions. 
Method: 
The purpose of the current study was to examine the effects of a buddy skills program on the social interactions between a preschooler with autism and six of her typically developing peers.  All of the children were enrolled in an inclusive daycare program and all we 4 years old. The six typically developing children were divided into three play groups, which consisted of the child with autism and two typically developing peers.  The buddy training took place over 8 sessions for 15 minutes a session and focused on the strategies of Play, Stay, and Talk (e.g., sharing and requesting, initiating and responding to others, participating in conversations, giving compliments, showing affection). The study used a repeated measures base-line design.  The preschool teacher implemented the procedure by teaching the skill, modelling, having the typically developing peers practice, and then having the peers practice the skill with the child with autism. She also provided prompts and praise and used visual cues as aides. Two categories of behaviours were recorded. Firstly, experimenters coded when peers initiated social overtures (e.g., positive comments or intentional physical contact and exchange of materials) to the child with autism. Secondly, overtures made by the child with autism to her peers were also recorded.  
Results: 
The results demonstrate positive outcomes in terms of reciprocal social interactions.  At baseline, each groups directed very few overtures towards the child with autism (0 to 15% daily).  However, the frequency of daily social overtures increased to a mean of approximately 37% per daily session for group 1, and 37% and 41% for groups 2 and 3, respectively.  In addition, the child with autism exhibited significantly more overtures during the intervention and maintenance phases than at baseline.  This was an important finding as the child with autism was not given teacher support to initiate these interactions.
Conclusions: 
The results show that the buddy skills training and social skills program produced immediate and substantial increases in the peers’ social overtures.  In addition, the results were maintained at follow-up, which provides increasing support for the use of the social skills training and strategies (i.e., play, stay, and talk) with preschool aged children.  
